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Introduction ~ Resources :
Host Site: Region 10 ESC www.regionl0.org

Moderator: Karyn Kilroy, Speech Pathology Consultant

Resources available for download:
Sl Eligibility in Texas ~ Generic Manual
Sl Eligibility for Language ~ Language Manual

Sl Eligibility for Language with Intellectual Disability ~ Companion Il
Manual

S| Eligibility for Language with Autism ~ Companion Il Manual
FAQs ~ Language with ID; Language with Autism
This Power point
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Earning CEUs 1T

3.0 hours TSHA continuing education credit available for
this training module

Following the session, complete the Online Course
Completion Submission Form

Your name, license #, email address, phone #

TSHA membership #

The name and number of this course
Shown on last slide of this presentation

Course completion date
3-questions Learning Assessment
CE evaluation of online course

You will receive a certificate of course completion via
email

Texas Speech-Language-Hearing-Association



http://www.txsha.org/Online_Course_Completion.aspx

Earning CEUs 1

http://www.txsha.org/Online_Course_Completion.aspx

., Access to the information is provided at no cost.

. TSHA Members can receive CEU credit at no cost

. Not a TSHA Member?

$20 fee for CEU credit for this training module
Complete the Online Course Completion form
Mail $20 check payable to
TSHA 918 Congress Ave, Suite 200, Austin, TX 78701
OR make a credit card payment on the TSHA Web site


http://www.txsha.org/

FAQS

. Listen for answers to your questions during
the training session

Refer to the FAQ ~ Language with Autism or
~FAQ ~ Language with Intellectual Disabillity
nandout for additional information
. Email unanswered questions to TSHA

, Staff@txsha.org

Texas Speech-Language-Hearing-Association




Generic Sl Eligibility Manual

_ These manuals are to be used as extensions
of the TSHA Eligibility Guidelines for Speech
Impairment, 2009

_ This information is not intended to be used as
standalone guides

. We will refer to the Generic Manual
throughout this training

Texas Speech-Language-Hearing-Association




Language Manual

. Companion Il i Language with Intellectual
Disability
. Companion llI' T Language with Autism

. Both based on and extend upon the
Language Manual



IDEA 2004 Definition oo
Speech or Language Impairment

. N me a ncemmainication disorder,
such as stuttering, impaired
articulation, a language impairment,
or a voice impairment that adversely
affects a chi |l dos
per f or neaphase added]

CFR 300.8 (c) (11)

Texas Speech-Language-Hearing-Association




Speech Impairment Eligibility Flow Chart 0000
Feferral for Commmumnicaty 690
for cation
Evaluation Received |
1 o0
Individnal Evaluation Plan developed based on ®
student data
|

Assessment and Testing Diata gathered- teacher data,
parent data, observabons of commumication skalls m
academic and non-academic settings;
language/speech sample; standardized tests;

checklists
Data indicates 4'/// Conflicting Data: \_ Data indicates
Commmnication Some indicate a disorder commumication
disorder 1s present and some indicate no disorder 1z not
disorder present
Conduct additonal testimg and
informal assessments
Additional data Additional data
supports presence does not support
of a comnmmication presence of a
disorder communication
disorder

Data supports

adversze effect

on acadenmc

achievement or
fimctional
performance
+ HNo adverse effect resulting from commmmication disorder

Data supports need for
specially designed
mstrection from SLP Mo nesd fior Direct SLP Senvices




Sl-Language with Autism




Purpose and Intended Use of the | g2
Language with Autism Guidelines

Consistent, evidence-based evaluation practices
consistent with the law to:

Complete a comprehensive evaluation of speech,
anguage & communication

Describe the social communication disorder
present with autism

Gather sufficient information to make eligibility
recommendation to the ARDC

i Texas Speech-Language-Hearing-Association




S| ~ Language with Autism :

Core Characteristics of Autism
Communication Model

Service Delivery and System of Supports
Comprehensive MDT Evaluations

Planning the Evaluation

Conducting the Evaluation

Analyzing and Interpreting Evaluation Results
Dismissal Considerations

@ Texas Speech-Language-Hearing-Association



Who Is Autistic? -
éeducationally speaki-ng,

In Texas, a student with autism IS one who
meets the federal criteria for autism as stated
in 34 CFR 8300.7(c)(1)

Students with pervasive developmental
disorders are included in this category

TAC §889.1040



Legal Framework o
Eligibility Definition

Federal

Autism means a developmental disability
significantly affecting verbal and nonverbal
communication and social interaction, generally
evident before age 3, that adversely affects a
chil dos educati onal perf

State Add-on: Other Characteristics

Engagement in repetitive activities, resistance to
change, unusual responses to sensory
experiences

PDDs included in this category



AU Classification

NPervasive Devel opment a
Includes five diagnoses under the autism

spectrum: autistic diI so
Syndrome, childhood disintegrative disorder,
Rettos Syndrome, and Pe

Developmental Disorder-Not Otherwise
Specified (PDD-NOS) . o



Autism

ARnebegins in childhood and i s
gualitative impairment in social interaction, qualitative
Impairments in communication and restricted, repetitive,

and stereotyped patterns of behavior, interests, and

activities. When speech develops, the pitch, intonation,

rate, rhythm, or stress may be abnormal. Manifestations of

the disorder vary greatly depending on the developmental

| evel and chronol ogi cal age



Asperger 0s Syndipr:or

ARésevere and sustained I mpai i
and the development of restricted, repetitive patterns of
behavior, interests, and activities. There are no clinically
significant delays in language acquisition, although subtle
aspects of social communication are impaired. There are

no clinically significant general delays in cognitive

devel opment or adaptive beha



000
00
:.
PDD-NOS
Résevere and pervasive |I mpai.l

reciprocal social interaction, or pervasive impairment verbal
and nonverbal communication skills, or when stereotyped
behavior, interests, and activities are present but the
criteria are not met for a specific pervasive developmental
disorder such as Autistic DisorderorAs per ger 0s
Syndr ome éo



Childhood Disintegrative T
Disorder

ARnemar ked severe and prol onge
areas of functioning following a period of at least two years

of normal development. It occurs in the absence of a

medical condition and is associated with severe cognitive
Impairment. A loss of skills occurs in language, social skills,
adaptive behavior, bowel or bladder control, play, and/or

mot or skill séo



Rett os Syndr ome

ARea progressive neurol ogical
exclusively occurred in girls. There is a period of normal
development and then beginning at the age of 1 to 4 years,

a loss of previously acquired skills with a loss of purposeful
hand skills, replaced with repetitive hand movements such

as wringing, washing licking, or clapping. There may also

be diminished ability to express feelings, avoidance of eye
contact, a lag in brain and head growth, gait abnormalities,
and seizures. The loss of muscle tone is usually the first
symptom and there is also severe impairment in expressive
and receptive | anguage devel



Interesting Trivia

_ The recent draft of the DSM -V removes
Asper ger 0 sNOS assseplraad
di agnostic categoriese

~

| t 0s al | Oj ust auti smo

. Shoul d not be Dbig wor di
disablility category for the Autism Spectrum
has been Autism



Core Characteristics of Autism | ¢

. Autism Is a neurodevelopmental disorder
defined by
Impairments in social development and
Qualitative impairments in communication

~ Accompanied by stereotyped patterns of behavior
and interest

@ Texas Speech-Language-Hearing-Association



Autism -
Areas of Interest for SLP

. Qualitative Impairment in Social Interaction

. Qualitative Impairment in Communication



Autism ~
A Social Communication Disability

Di fficulty withd?@é
Joint Attention
Shared Enjoyment
Social Reciprocity
Behavior and Emotional Regulation




000
Social Communication & Behavior o9
Core Characteristics .
Autism Spectrum Disorders
Joint Attention , Language & Related Cognitive

Skills
Understand/use verbal &

Social orienting
Establishing joint attention

Considering anot heg &Sy

|r.1tent|or.13 | Literacy skills
Social Reciprocity Executive functioning

Initiating bids for interaction  Behavior & Emotional

Taking turns Regulation

Responding to others Regulation of Self
Regulation of Others

nonverbal communication



Communication Skills
IN
Autism




Qualitative Impairment in Social Interaction °
Communication Overlay

Marked impairment in the use of multiple
nonverbal behaviors such as eye-to-eye gaze,
facial expression, body postures, and gestures to
regulate social interaction

Failure to develop peer relationships appropriate
to developmental level



Qualitative Impairment in Social Interaction °
Communication Overlay

lack of spontaneous seeking to share enjoyment,
Interests, or achievements with other people (e.g.,
by a lack of showing, bringing, or pointing out
objects of interest)

lack of social or emotional reciprocity (will impair
ability to communicate reciprocity)



Qualitative Impairment in .
Communication

delay in, or total lack of, the development of
spoken language (not accompanied by an attempt
to compensate through alternative modes of
communication such as gesture or mime)

In individuals with adequate speech, marked
Impairment in the ability to initiate or sustain a
conversation with others



Qualitative Impairment in T
Communication

repetitive use of language or idiosyncratic
language

lack of varied, spontaneous make-believe play or
social imitative play appropriate to developmental
level



Autism and Communication

Qualitative impairment in communication is a core
feature in identification of autism

If a student is on the Autism Spectrum (for
educational purposes), by definition, the SLP will
have evidence of a communication disorder

SLPO0Os Rol e on MDT: descr
disorder In relation to the autism



Communication Model




Communication Model

Cumay ) e () G
A

Interaction / Intentionality
Shared Emotion L Modaliti LANGUAGE L Svst Behavior Regulation
Shared smile or laugh anguage 0, alles angtage »ysiem Request/Protest/Reject
Expression of Emotion Sf,’ eakz.ng Syntax , Object or Action
e Listening Semantics
for Communication ) )
Reading Pragmatics soatal Titsass
oy D ocial Interaction
Joint Attention ring Metmisnginsies Initiation
Gaze Shifts Fhamoiogy Response
Gaze Follow Maintenance
Directs another’s \ / Termination
Attention Repair
Reciprocal Interaction Request Comfort
Comments Social Games
Requests Information Turn Taking
Greetings
Show Off
Calls
Symbol Use Regulation
Gestures Pictures/Graphics
Objects Sign Language Mutual Self
Words Speech-Sounds Expresses Range of Emotion Uses Communication/Language to Self Regulate
Responds to Assistance Regulates Emotion during New & Changing Situations
Requests Assistance to Regulate Recovers from Extreme Dysregulation by Self
1236%1)6ared by Rudebusch & Wiechmann| Recovers from Extreme Dysregulation




A Word About é

Service Delivery and a
System of Supports




SLPs provide services to T
promote

. Joint attention ~ social orienting, shared
attention, monitoring emotional state

. Social Reciprocity ~ initiation, turn taking,
response to others

. Language and Related Cognitive Skills ~
symbolic play, literacy skills, executive
functioning

. Behavior and Emotional Regulation ~
maintaining social engagement, regulating
emotional state



Purpose of SLP Services

. Coded as speech-only

Provide specially designed instruction outlines in
IEP to help child make progress in the general
curriculum

. Coded as speech-also (AU/SI)

A supportive service to help student benefit from
specially designed instruction provided in special
education



Service Delivery Framework

Direct Services

Classroom Based
Nonacademic Settings
Pull Out or Pull Aside

Indirect Services]

Collaborative consultation
Monitor

Curriculum Support
Contextual Support
Instructional Support
AT/AC Support



Service Delivery & Support Services for Intellectual Disabilities/ Multiple Disabilities

Pull Qurt Classroom Based Combination Direct and Indirect Service
Indirect Only
Team-Teaching | Parallel Teaching | Station Teaching
Model Small group; Teacher and Students are Teacher and SLPfA | Based on the student’s Indirect services
typically for SLPfA share divided into two divide class into 3 communication needs, a are provided to
teaching new responsibility groups. SLPfA groups; teacher combination of direct and adults on behalf
skills, discrete of leading and teacher lead | and SLPfA each indirect services are of the student's
trial, whole group same lead a group and provided. IEP. The studemnt
instruction instruction/flesson | one group works may or may not
with different during the same independenthy. be present.
but equally time frame. Students rotate to
active roles. all stations.
Location speech therapy Classroom Classroom Classroom (general | Classroom (general ed or Multiple school
room lgeneral edor | (general ed or ed or special ed) special ed); speech therapy environments
special ed) special ed) Fooim
Provider SLP/A SLPfA and SLPfA and SLP/A and SLPfA and dassroom SLPfA works
classroom classroom classroom teacher | teacher &/or service with classroom
teacher &/for teacher &/for Ejor service providers teachers, service
SETvice service providers | providers providers,
prowviders and/or parents
on behalf of the
student’s IEF
Schedule of | Instructional Instructional Instructicnal Instructional Instructional and Supplementany
Services supplementary aids/services
aidsservices and)or
accommedations
Billable Billable Billable Billable Direct services are billable; Mot billable
SHARS Indirect services are not

billable

19




SLPOs Rol e on t |8
Auti sméPartici pa:t

Defining the assessment question/s
Collecting data from multiple sources

Assessing communicative competence in the areas
affected in ASDs (p. 20)

Determining communication profile & social
communication competence

ldentifying nature of social communication disorder

Evaluating impact of social communication disorder on
educational performance

Developing IEP components to address social
communication



Comprehensive Multidisciplinary
Team Evaluations



Key Components T
MDT Assessments

. Comprehensive evaluation includes
assessment of:

Areas affected in Autism (social, communication,
Sensory responses)

Learning areas affected in Autism (cognition,
thinking, problem-solving, executive functioning,
attention, behavior)

Adaptive behavior



MDT Assessment for Autism 43
Guiding Principles

Retrospective diagnosis T need information
from parents

. Variety of assessment tools, strategies
procedures (qualitative not score-bound)
Tests, observation screening scales
Adaptive behavior rating scales
Observations, clinical interview
Parent interview, teacher interviews



Comprehensive Evaluations

Variety of assessment tools and strategies
Standardized instruments
Naturalistic observation
Language sample
Communication sample
Parent interview
Teacher interview
Clinical interview
Play-based assessment
Records review
Consideration of studentos
Responsiveness to interventions



IDEA 2004 Flex Points

Comprehensive evaluations
Variety of tools and strategies

Gather functional, developmental, academic
Information

Assess in all areas related to suspected disabllity
Must include information from parent



Comprehensive Evaluations

Provide sufficient information for academic and functional
goals

Specify supports for school personnel.

Should be listed specifically in the IEP T including staff
development, AT/AAC training for teachers and
paraprofessionals, other indirect services and activities
needed for full IEP implementation.

Develop an action plan for treatment.

|dentify all special education and related services needs
(i .e. donodot fragment evaluation amo

One child: One evaluation report: One IEP



Evaluation Plan




Individual Evaluation Planning Form
Autism Spectrum Disorders

Stmdent: Grade/Age: School: Primary Lansmage:
Awntizm Assessment Team Aembers: Cuorrent Mode of Communication:
Diate Referral Received: Diate of Planwing Session:

Referral Information 'Concern:

Learning Profile:

Teacher data, BTI data Academic

Performance Becords
Evaluation Qmestion/'s:
Area Address | Assess Mfember Tools"Sirategies T‘arget
Responsible Completion

ASD [ =] Interview Protocol

Dievelopmentsl

and Family

History

Sociological ] ] Feview of parent
Interview w/-

Physical' Motor! || L] Health/medical history,

Medical vision & hearing
STEEning

Cogmitive/ || =l

Dievelopmental

Adaprive || || Parent Imerview,

Behavior Adsptive Behavior
Scales

Educational O [ Observation, Teacher

Performance’ Information, Stodent

Achipvemesnt Work Samples,
Achievernant Tests

Emovtiomal || =l Parent Information

Behavioral Teacher Information

Assistive [ [ Feview of teacher data,

Technolozy parent i i
stdent observation

27




Address

Aszess

Member

Target
Completion

Speech-
Langmage
Communication

Form of
Commumication
Conversation
Social Interaction

Driscourse
Stmuchme

Eng:xgﬁi:nlum

Omerlap

Takes the floor
Completion points
spcial register
COmponents
Maimtains topic
assertiveness or

persistence in

comrmmication

ooo oo O O OOod

O O

ooo oo O O OOod

O O

28




Marrative

Fictiomal Stories

School Marratives

Oooo0 0 ooaod

Oooo0 0 ooaod

29




Conducting the
Evaluation




A. 5I - Language with Autism Eligibilitv Flow Chart

Concemns brought forward for evaluation that
indicate need for autism to be addressed by

|

Individual Assessment Plan developed based on student data

!

Diats iudicates a
COMOMINICstion”
lansmage disorder is
present 3s 8 secondary
condition to autism &
evalustion is sufficient

Assessment dats gathered: teacher data parent dats
observations of commmmication skills; lanpuage sampla;
standardized tests; checklists
Dietermine if data is adequate for determination of sutism

and/or commumication di
Diata indicates a
-+ langmaze disorder is mot
Conflict present
M ﬂﬁmzm c ication ski
ot are proportional to over
Adequately Assessed all fimctioning or &
‘ relative strength &
evalnation is sufficient
Conduct additions] testing and

informal assessments

Additional data Additional data does mot
supports presence of 8 support presence of 3
langmage or language or
Data supports commumication disorder communication disordar
adverse effect on
acsdenic
achievement or
functional
performance
Mo adverse affact resulting from commmmication disordar 2
Yos mmgm
- determine mot 51
eligible and o
Data supports need for Mo need for direct SLP services define indirect’
specially designed consultation Tols of
instmoction from SLP in ELP, if amy
order to benefit from ARD Meeting to determine
special education program eligibility for special
program & determine if
speech-lanmmage therspy is 31

needed as 3 related service.




Language and Communication | ¢

Team Expert: SLP

. Reciprocity and shared meaning

. Ability to handle the social, ever-changing
aspects of communication

. Language Is an abstract code
. Pre-suppositional knowledge
. Communicative functions

. Discourse management

. Figurative language



Language and Communication g
Assessment

_ Assessment should

Directly assess the child and not only rely
on parental report

Permit observation of initiated and
spontaneous communication

Permit observation across multiple contexts
with a variety of communication partners



Developmental Assessments

Cognition
. Adaptive Behavior
Sensory Responsiveness
Learning Style
Learning Profile (educational achievement)
Behavior
Language



Executive Functioning Assessment

. Ability to problem solve and self-monitor
future, goal-directed behavior

. Requires the development of symbolic
language

. Meta-cognition
. Ability to Self-Organize




Analyzing and Interpreting
The Evaluation
Data




Studemnt:

A. Autism Evaluation Summary Form

DOB: CA:

Assessment Questions:

Campus:

Date Completed:

Autism Evaluation Summarv Form

Evaluation Data

Results

Data Supports
Concern for

Autism?
Yes No

Teacher data

Parent data

ASD Developmental and Fanuly
History

Physical MotorMedical

Emotional Behavioral

Cognitive/
Developmental

Adaptive Behavior

Educational Performamce/
Achievement

3o



Autism Evaluation Summary Form pp 39 - 44



Disability Condition/s
Considerations

_Autism or ASD

Impairments in reciprocal social interaction
Impairments in verbal and nonverbal

communication

Key defining criteria

Restricted, repetitive, stereotyped patterns of
pehavior, interests, and activities

Noticeable difficulty in social communication is the



Autism with T
Intellectual Disability

_ Criteria for autism met
. 1Q below 70 +/- SEM

. Significant limitations in adaptive functioning
In at least two areas (communication, self-
care, social/interpersonal, use of community
resources, self direction, functional
academics, work, leisure, health, safety)



Autism with SI

_ Criteria for autism met

. Stage | for Sl: Is there evidence of a social
communication disorder consistent with
ASD?

. Stage Il: If yes to Stage |, is there evidence of
adverse effect on educational performance
resulting from the communication disorder?

. If yes to both: criteria for S| are met
. Address Stage Il



Autism with SI

. Stage llI: Are specially designed services
the SLP or Assistant in SLP needed in orc
for the student to make progress in the
general education or benefit from special
education programming?

Yy
er



Adverse Effect Rubric




Adverse Effect on Educational Performance
Speech or language mmpairment means a commmumcation disorder. . that adversely affects a chuld’s educafional performance [300_8(c) {11]].
In developing each child’s IEP, the IEP Team must consider the academic, developmental, and funchional needs of the chald [300.324(3) (1)].
The IEP. . musi include a statement of the chuld’s present levels of academic achievemeni and functional performance [300.3200z) (1)].

Academic Achievement — generally refers to a child's performance in academic areas (reading or language arts, math, science, history)

Mo Adverse Effect Temporary or Epizodic Adverse Effact Simmificant Adverse Effact
Data about the stodent’s learming profile | There 1s a direct, noticeable relationship
Student’s commumication disorder — such | indicates that the student has a between the student’s commumication
as stutterng, impaired articulation, commumication disorder and that any disorder and performance or achievement.
language impairment, voice impairment - | adverse effect on academic achievement
has no adverse effect on academic is likely to be short term, temporary, or | The student’s commumication disorder
performance. episodic. conimnbutes to academic straggle or below
expected achievement in the special
Student’s commumication skills are Student’s rate of leamming, motivation, | education program
proportionate with overall fimctioning level | and responsiveness to intervention are
and/or a relative strength. posifive indicators. The student’s commmmication disorder
mterferes with academic achievement.
There 15 evidence that student is benefiting | Data indicates that the stodent’s
from special education program without performance in the special education The student needs speech-language therapy
speech-language therapy as a related curriculum will likely require specially | as a related service to benefit from special
SETVICES. designed mstruction from the SLP. education.




Functional Performance — genevally refers fo skills or activities that are not academic or related to a child's academic achievement;
often used in the confext of routine activities of everyday living

Mo Adverse Effect Temporary or Episodic Adverse Effect Significant Adverse Effect
Data about the student’s learmning profile | Commumication skills linit participation in
Student’s commumcation disorder has no | indicates that the student has a self-care, interpersonal, and daily routines.
adverse effect on functional performance. | commmumication disorder and that any The student has no functhional
adverse effect on fumctional commumication, limited means of
Student’s commumication skills are performance 1s hikely to be short term, | expression, or social/emotional adjustment
proportionate with overall adaptive and temporary, or episodic. 15 affected by the communication disorder.
fimctioning level and/or an area of relative
strength. Student’s rate of learming, motivation, Communication patterns are noticeably
and responsiveness to inteTvention are disrupted and interfere with interaction and
Student 15 benefitimg from special posthve mndicators. fumctional performance.
education program without direct speech-
language therapy as a related service. Data mdicates that the stndent’s The student’s commmumication disorder 1s
communication during activities of daily | out of proportion with overall intellectual
living will hkely requure specially and adaptive functioming level.
designed instruction from the SLP.




Stage 3

~Consi der the student 0s
program. What SLP services are needed to
help the student benefits from special
education?

~ Consider the 11 items in the Texas Autism
Supplement



Texas IEP Supplement -
Autism

The following strategies shall be considered based
on peer-reviewed, research-based educational
programming practices to the extent

practicableéand 1 ncluded
needed:

1. Extended Educational Programming

2. Daily Schedule (minimal unstructured time)



IEP Supplement

3. In-Home and Community-Based Training or
Viable Alternative

4. Positive Behavior Support Strategies
5. Futures Planning

6. Parent/Family Training and Support



IEP Supplement

/. Staff-to-Student Ratio

8. Communication Interventions

9. Social Skills Supports and Strategies
10. Professional Educator/Staff Supports

11. Teaching Strategies



Positive Indicators: 3
Adverse Effect

Student has no communication system

Student is younger than 9 years with no long history of direct
SLP services

Evidence of response to direct SLP services and is making
progress in special education program

Student has not received direct SLP services and
demonstrates:

Joint attention

Signaling behavior (vocal or motor)
Attention span of 5 seconds
Emerging motor imitation skills
Beginning cause-effect awareness



Dismissal

. Re-evaluation and therapy data indicate no
longer meets eligibility criteria

. Speech/language/communication needs
addressed through IEP and SLP services
would duplicate effort

. Speech/language/social communication skills
commensurate with overall functioning

. |IEP goals/objectives met and adverse effect
mitigated



Dismissal

. Communication abilities comparable to non-
disabled peers

~ Functional communication achieved across
environments and communication partners

~ Unable to tolerate treatment

_ Exhibits behavior that interferes with
treatment

. Treatment no longer effects change in
communication status



Sl-Language with
Intellectual Disability




Definitions

Intellectual Disabillities
DSM IV -TR
IDEA |A 2004
. Multiple Disabilities
IDEA |A 2004
Texas Commi ssi oner ©s Rul

. Speech Impairment



Intellectual Disability T DSM-IV-TR

Significantly sub average general intellectual
functioning AND significant limitations in

adaptive functioning in at least two areas:

Communication, self-care, home living, social/
Interpersonal skills, self-direction, functional academic
skills, work, leisure, health, safety

Presenting symptoms are in the areas of
adaptive functioning



Intellectual Disability T DSM-IV-TR

. Adaptive functioning: how effectively an
iIndividual copes with common life demands
and how well s/he meets the standards of
personal independence expected for age,
socio-cultural background and community
setting.



Intellectual Disability T DSM-IV-TR

Prevalence: 1% of general population
Mild ID T 50-55 - approx 70; 85% of ID pop
Mod ID T 35-407 50-55; 10% of ID pop
Severe ID T 20-2571 35-40; 3-4% of ID pop
Profound ID - <20-25; 1-2% of ID pop



Intellectual Disability T IDEA 2004

he significantly sub av
intellectual functioning, existing concurrently
with deficits in adaptive behavior and
manifested during the developmental period,
t hat adversely affects
perf ormance. O

l.e. adverse affect on academic achievement and
adverse affect on functional performance



Multiple Disabilities i IDEA 2004

Multiple disabilities means concomitant impairments
(such as intellectual disability-blindness,
Intellectual disability-orthopedic impairment, etc.),
the combination of which causes such severe
educational needs that they cannot be
accommodated in special education programs
solely for one of the impairments. The term does
not include deaf-blindness.



Severe Multiple Disabilities o
Typical Student Profile

. Measured 1Q in the severe to profound range
. Often non-ambulatory

_ Often limited use of hands/arms for self-care
purposes

. Often does not have a symbol system in place
. Often nonverbal

. Often 1 procedures in place (feeding tube, trach,
etc.)



Multiple Disabilities i Texas o
Commi ssi oner 0s Rul es

A student who meets the criteria for multiple
disabilities in IDEA and who meets all of the
following:

- disabllity is expected to continue indefinitely
- disabllities severely impair performance in two of
the following:

psychomotor skills, self-care skills, communication, social
and emotional development, cognition



Intellectual Disability Section 1
DSM-IV-TR

NA Communicati on
diagnosed in an individual with
Intellectual Disabillity if the specific
deficit is out of proportion to the
severity of the |

(p. 47)

N

nt



Thi S means e

A communication disorder co-occurs with
Intellectual disability when specific communication
skills are out of proportion with the severity of the
mental retardation

Tip: compare communication skill levels to over-all
functioning, especially adaptive behavior.

Tip: stay away from 1Q score and language score
comparisons.



Sl with Other Disabilities

When Sl is a second or third disability
condition, speech-language services
become a support (related)service
provided to help the student benefit
from his/her special education
program



Eligibility

ARD-C considers eligibility categories.

ARD-C outlines specially designed instruction/special
education program.

ARD-C determines what supplementary aides and
services are needed to help student benefit from special
education (including speech-language therapy).

ARD-C determines freqguency, location, duration, and
type (direct or indirect) of all IEP services.



Speech-Language Therapy

Purpose of S-L Therapy is to help student
benefit from special education program.

. When student has ID or Multiple Severe
Disabilities, specially designed instruction
focuses on:

Work based learning outcomes;

Independence: self-care, communication, interpersonal
skills;

Functional academics.



Speech-Language Therapy

. Concepts for speech th
Goals and objectives?

~requency of services?

_ocation of services?

Duration of services?

Description of direct & indirect services?




Communication Bill of Rights | ss

request desired objects, actions, events and people

refuse undesired objects, actions, or events

express personal preferences and feelings

be offered choices and alternatives

reject offered choices

reguest and receive another person's attention and interaction

ask for and receive information about changes in routine and
environment



Communication Bill of Rights | ss

receive intervention to improve communication skills

receive a response to any communication, whether or not the
responder can fulfill the request

have access to AAC (augmentative and alternative communication)
and other AT (assistive technology) services and devices at all times

have AAC and other AT devices that function properly at all times

be in environments that promote one's communication as a full
partner with other people, including peers

be spoken to with respect and courtesy



Communication Bill of Rights | ¢:

be spoken to directly and not be spoken for or talked about in the third
person while present

have clear, meaningful and culturally and linguistically appropriate
communications

From the National Joint Committee for the Communicative Needs of
Persons with Severe Disabillities. (1992). Guidelines for meeting the
communication needs of persons with severe disabilities. Asha,
34(Suppl. 7), 21 3.



A Word About é

Service Delivery and a
System of Supports




SLPs provide services to ot
promote

. Literacy and functional academics

. Access to general curriculum, extracurricular
activities and experiences with peers

. Participation in Texas Assessment Program

. Successful future transition to post-high
school experiences



Purpose of SLP Services

. Coded as speech-only

Provide specially designed instruction outlines in
IEP to help child make progress in the general
curriculum

. Coded as speech-also (ID/SI)

A supportive service to help student benefit from
specially designed instruction provided in special
education



Service Delivery Framework

Direct Services

Classroom Based
Nonacademic Settings
Pull Out or Pull Aside

Indirect Services]

Collaborative consultation
Monitor

Curriculum Support
Contextual Support
Instructional Support
AT/AC Support



Service Delivery & Support Services for Intellectual Disabilities/Multiple Disabilities

Pul -t

Matural Learning EnvironmentfClassroom-Based

Matural Learming
Environment,
Combination Direct and
Indirect

Indirect Service
Cmiby

Team-TeachinE

Fa mIIEI-TEElchinE

Statiun—TeachinE

Model Small group; Teacher and Studemnts are Teacher and SLPfA | Based on the student's Indirect services
typically for SLP/A share divided into two divide class into 3 communication needs, a are provided to
teaching new responsibility groups. SLPfA groups. Teacher combination of direct and adults on behalf
skills, discrete of leading and teacher lead | and SLP/A each indirect services are of the student's
trial whole group same lead a group. and provided. IEP. The student

imstrection instruction,lesson | one group works may or may not
with differemt during the same independenthy. e present.

but equalhy timeframe_ Students rotate to

active reles. all stations.

Location Speech therapy Classroom Classroom Claszroom (general | Classroom (general ed or Multiple school
room [eeneral ed or [general ed or ed or special ed) special ed), speech therapy environments

special ed) special ed) room, community-based

Provider SLPfA SLPfA and SLP/A and SLP/A and S5LPfA and dassroom SLPfA works

classroom classroom classroom teacher | teacher andfor service with classroom
teacher andfor | teacher andjor and/or service providers teachers, service
SETVICE service providers | providers providers,
providers and/or parents
on behalf of the
student’s |EF
Schedule of | Instructional Instructicnal Imstructicnal Instructional Instructional and Supplementary
Services supplementary aids/services
aids/services and/or
accommedations
Billable Billable Billable Billable Direct services are billable. Mot billable
SHARS Indirect services are not

billable.
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SLPOs Rol e on t
| DeParticipate

= .

Defining the assessment question/s
Collecting data from multiple sources
Assessing communicative competence

Determining communication profile in relation to overall
functioning (especially adaptive functioning)

ldentifying presence of a communication disorder

Evaluating impact of communication disorder on
educational performance

Developing IEP components to address communication



Evaluation Plan




Individual Evaluation Planning Form

Stndent: Grade/Age: School: Primary Langnage:
Multidisciplinary Team Members: Cuorrent Mode of Communication:
Date Referral Received: Diate of Planming Session:

Referral Information/Concern:

Learming Profile:
Teacher data or BTI data
Amsessment (mestion's:
Area Address | Assess MDT Membser TestuFrocedures Target
Responsible Completion
Sociological [ [
Physical Motor/ O O
Medical
General Intellipence O O
Adaptive Behavior O O




Emotiomal/
Behavioral

Assistive
Technolazy

Speech-
Language

Commmmication
ATH .

Vai

Eluency
Lanzuaze
Syntax
FPhonology
Semantics
Pragmatics
Metalinpuistics

O 0O d

] [

O 0O d

] [

Tests and Assessment Procedures to be Used:



Conducting the
Evaluation







